Oakland Unified School District
K – 12 History – Social Science Standards

OVERVIEW OF OUSD HISTORY STANDARDS
I. INTRODUCTION
Why Standards?
A committee of Oakland teachers, grade K-12, was charged with the responsibility of
developing district-wide standards for history instruction. Underlying this charge was the
belief that standards are an important cornerstone upon which to build a district-wide
history curriculum and assure its instruction. The goal of the committee was to develop
standards which would:
1.

provide continuity for students as they move between grades;

2.
provide a common point of reference so that student learning, districtwide, can be measured;
3.
serve as concrete guides for teachers as they develop curriculum to help
students meet the standards set out by the district
4.
promote educational equity through a set of common goals and
expectations for students in classrooms throughout the district.
This introduction provides an overview and discussion of the standards, as developed by
the committee of teachers, for district-wide history instruction. The teachers represented
schools throughout the district.
What Are Standards?
History instruction in Oakland, K-12, has been guided by the district's Core Curriculum.
This curriculum's content is based upon the scope and sequence for history education
outlined in the California "History-Social Studies Framework." This outline provides a
detailed description of topics to be covered in grades K12. For example, the Framework's
discussion of what students should study in the 5th grade (United States History and
Geography: Making a New Nation) includes "The Land and People Before Columbus"
and "The War for Independence." In the 10thgrade (World History, Culture and
Geography: The Modern World), the Framework includes such topics as "Unresolved
Problems of the Modern World" and "The Rise' of Imperialism and Colonialism: A Case
Study of India."
The Core Curriculum and the State Framework outline what students should learn about
history. But the study of history includes more than just learning what happened; it is also
being able to critically examine historical evidence, to compare conflicting historical
accounts, and to weigh the meaning of past events for the present. Fundamentally, history
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is a learning process that involves more than just memorizing specific facts, dates, names,
and Places. Yet students, and many adults, often think of history in exactly those terms. It
is critical that Oakland's teachers of history help their students move beyond this narrow,
sterile conception. With this goal in mind, and to help assure this broader conception,
Oakland's History Standards stress the development of historical thinking as a means to
historical understanding.
What is Historical Thinking?
A focus on historical thinking, in conjunction with the required topics of study, is
important if students are to successfully inquire into the meaning and significance of
historical events and individuals. Historical thinking requires students to go beyond their
textbooks so that they may examine, for themselves, traces of history, artifacts, and other
primary sources. It is a thoughtful process that requires students to think critically about
the meaning and significance of historical evidence. Thus, historical thinking in
conjunction with historical content can provide concrete goals for teaching and learning.
These achievements have been identified as elements of historical thinking, or historical
literacy.
In addition, a focus on historical thinking is essential to helping Oakland teachers work
effectively with their diverse student populations. Historical thinking, by its very nature,
invites students to cross cultural borders. Working with multiple perspectives, developing
historical empathy, and making moral judgments are central to the study of history. For
students, learning and thinking about people in the past in this way, rather than just
memorizing names and dates, makes history a compelling topic. These practices require
students not only to make use of their own personal and cultural knowledge, but also to
move beyond their own specific perspectives to consider other points of view. The
following two quotes both illustrate and represent this challenge.
The first is from the multicultural educator James Banks, who writes, "The challenge that
teachers face is how to make effective instructional use of the personal and cultural
knowledge of students while at the same time helping them reach beyond their own
cultural boundaries." If we apply this idea to the study of history, it becomes clear that
this is a challenge historians undertake as they research, narrate, and interpret the events
and people they identify as historically significant.
The second quote, from the historian Lawrence Levine, supports this idea and connects it
to the study of history. "We must prepare ourselves for the possibility that these people
whose lives we are sharing for the moment are not necessarily earlier versions of
ourselves ... To attempt to capture their [his emphasis] way of doing things, their
consciousness, their world view, is the stuff of history, the quest that gives historians
purpose."
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II. AN OVERVIEW OF FIVE HISTORICALTHINKING STANDARDS
The committee has identified and defined five broad categories of historical thinking
around which to focus our instruction and district standards. It is important to understand
that as teachers, from kindergarten to 12th grade, begin to work with these standards,
they will apply them in ways most appropriate to a particular grade level. In addition,
more detailed descriptions will be developed as assessments of historical thinking and
understanding are implemented. Below are brief outlines and summaries of the
standards.'
Final Note References
1. Chronological/Spatial Thinking
* distinguishing past from present
* location
* sequencing
At its most basic level, historical thinking requires students to be able distinguish the
past, the present, and the future. Without a strong sense of chronology knowing what
events occurred and in what sequence it is impossible for students to examine relation
ships among those events or to explain historical causality. (National Standards, p. 20).
In addition, knowing that historical events took place in a particular place is also essential
to understanding what happened and why. Supporting these elements of historical
thinking requires the construction of time lines, maps, and historical narratives that locate
historical events and individuals in specific times and places. This is especially crucial in
the primary grades, as students begin to develop a sense of the past as different from the
present.
In addition, this standard requires that students are able to recognize that over time, as
some things have changed, some things have stayed the same.
2. Examining Evidence
*

examining primary sources (such as photos, artifacts, & documents)

•

understanding the relationship between primary sources & historical/
geographical content

*

author's intention / perspective

If history is to be more than just the recording of names and dates, then students need to
confront questions of historical methodology: How do we know about the past? What do
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historians do? These questions focus on how students work with evidence from the past.
Helping students understand how to respond to these questions is key to the development
of their historical understanding.
With this in mind, it is important to help students begin to understand the relationship
between evidence and historical understanding, as they learn more about the people,
events, Place, and time period that produced the evidence. Learning about the society that
produced a document is essential if a student is to use that document to make inferences
and assertions about a particular time period. In addition, understanding a time period
requires that both the background and the evidence students encounter reflect multiple
perspectives on a particular event or issue. Connected to this encounter with multiple
perspectives is the understanding that the authors of documents and historical accounts,
existing in a specific place and time, brought specific intentions to their work. A student's
ability to identify an author's intention is connected to his or her ability to understand that
author's work and perspective.
3. Diversity : Multiple Perspectives
*
*

influences (such as location, race, gender, class, age, sexual orientation)
empathy

In Oakland we work with populations of students from communities whose history has,
historically, not been included in the narratives presented in schools, textbooks, and the
popular media.
Central to the study of history and the development of historical understanding is the
need to seek out and consider multiple perspectives such as race, class, gender, and
geographical location. For example, a unit on World War II should include primary
sources that relate how the experiences of African - American soldiers differed from the
experiences of Japanese- American soldiers and how both differed from the experiences
of European - American soldiers. A unit on the - American Revolution should include
primary sources which relate the experiences and viewpoints of women and African -American s, as well as the experiences and viewpoints of the individuals included in the
traditional narrative of our nation's origin. It is through the consideration of multiple
perspectives that students begin to appreciate the challenge historians face as they attempt
to understand and reconstruct the past.
Empathy, in terms of history, is both essential to the development of historical
understanding and an achievement of that study. To say a student has empathized is to
say that he or she, through a process of reconstructing the past, is in a position to consider
a set of beliefs, values, and experiences not necessarily his or her own. It also is to say
that a student has gained an understanding of a historical period by learning about people
in the past who may have different beliefs, values, and experiences. In the California
"History-Social Studies Framework," discussion of historical literacy, historical empathy
was listed first among goals for students. The Framework described it as, "...the
imaginative reconstruction of the past ... the student should have a sense of what it was
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like to live there, to realize that events hung in the balance, that people in the past did not
know how things ultimately would turn out."
Entertaining the beliefs, goals, and values of other people, in other places, and other
societies can be a difficult intellectual task. It means considering ideas that are not one's
own and may be disagreeable or disturbing. However, when students consider ideas in
their historical context it will help them to better understand the beliefs and actions of
people in the past.
Teachers face a dilemma in helping students achieve historical empathy. They want to
help students understand that they shouldn't judge people in the past by our present day
values and perspectives, but they also know that history cannot be value free and students
can use their study of the past to help shape their own beliefs and values about the world
today.
4. Historical Interpretation
* constructing historical accounts
* comparing historical accounts
* moral judgment
Written historical accounts can never be the same thing as the past itself, they cannot
include everything that happened from every perspective. Historians construct
interpretations based on the questions they ask and the evidence they gather. For this
reason, they are constantly challenging, revising and rewriting historical accounts. Some
historians, for example, understand the events leading up to the Civil War as a moral
conflict, while others stress the economic nature of the divisions between the North and
South as the key to understanding what led to the conflict. In addition, interpretations of
the past are also subject to influences that reflect the historian's own particular time and
place. For example, many historians in the past have seen American westward expansion
in the 19th century as a sign of progress. Today, environmental historians view this
period less optimistically.
The goal of this particular standard is for students to be able to understand how historians
construct history and to construct coherent historical narratives of their own as they work
with evidence, accounts, and other historical narratives. It is also for students to
understand the similarities and differences among historians' accounts of the past, and
those of novelists, filmmakers, storytellers, and others.
Constructing and comparing historical accounts often involves making moral judgments.
As Peter Seixas, a history educator, points out, " ... our ability to make moral judgments
in history requires that we entertain the notion of an historically transcendent human
community, a recognition of our humanity in the person of historical actors, at the same
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time that we open every door to the possibility that those actors differ from us in ways so
profound that we perpetually risk misunderstanding them."
Grappling with the vital moral and ethical issues illuminated by the study of history
provides an opportunity for students to better understand themselves and their present
conditions. They get to see how people worked for, or against, change. They examine
actions inspired by ideals of equality and social justice, as well as self-interest and greed.
They see the constraints on people's decisions and the intended as well as the unintended
consequences of their actions. All of this helps students to gain perspective and
understanding, to help them make crucial decisions about their participation as citizens in
their own community.
As students construct coherent narratives, the multiple viewpoints within a student
population is also an important component of study-ing history. For example, because
many of our students come from families that recently emigrated from Southeast Asia
they may provide a different perspective on the Vietnam War than students whose
families were in the United States during the war. If historical understanding requires the
consideration of a variety of perspectives, then a classroom's diversity can be an
important part of that process. Multiple perspectives on the meaning and significance of
historical events and individuals can emerge through the diverse views and
interpretations students develop as they discuss and write about the history they
encounter.
5. Determining Historical/ Geographical Significance
What is Important in the Past and Why?
• connecting past, present, & place
• causation
• evaluation
• location
If history is the reconstruction of the past and a product of present interests and concerns,
key questions for students become who were the significant people, what were the
significant events, and how did their significance connect to their location? For
historians, teachers, and students, these questions raise additional questions. How is this
identification of significance made and on what basis? How do these events and
individuals connect to larger themes and ideas? Rather than just reciting a list of
important terms and individuals, students should be able to develop and express criteria
for determining an individual or event as historically significant.
The ability to establish historical significance is dependent on being able to sort and sift
through pieces of historical evidence and explain their connection to a certain theme,
idea, event, or place. This means that students move beyond a recitation of events and
people involved in a particular historical period towards an evaluation of which of these
individuals and events were most important in determining what happened. This process
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requires of students the act of evaluation. For example, students might be asked two very
basic questions. First, "Which event during a particular time period had the most effect in
determining what happened?" Second, "Did an individual make, in your judgment,
positive or negative contributions to their society/ community at that time, or to the
development of their society/ community over time?" A thoughtful response to these
questions requires that students grapple with the problem of identifying and explaining an
event's or individual's historical significance.
In addition, teachers are always trying to connect the past and the present. Throughout
this process teachers are explaining and highlighting historical significance for their
students. In other words, this event or person is important because of a connection to our
present concerns and interests.
The Oakland History Standards highlight historical thinking because they provide
students the opportunity to determine significance and evaluate, as part of the district
history curriculum, the past for themselves.
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III. FREQUENTLY USED TERMINOLOGY
2. Examining Evidence > EVIDENCE : When primary sources are used to support a
historical argument or account, they become evidence. Without evidence, there are no
grounds for our believing a person's account of the past.
2. Examining Evidence > PRIMARY SOURCE : A primary source is a document or
artifact which existed or was created at the time in the past which we wish to study.
Sometimes called traces, primary sources are one of the fundamental sources of
knowledge about the past.
3. Diversity: Multiple Perspectives > PERSPECTIVE : To speak of the perspective of a
person is to recognize that he or she had a particular set of assumptions and a limited way
of seeing the world. To understand a person's perspective is to be able to see where the
person is standing as they look outward. To talk about a person's perspective is valueneutral, and thus different from talking about their bias, which has a negative
connotation. We can also speak of the perspective of a document or a group of people.
3. Diversity: Multiple Perspectives > HISTORICAL EMPATHY : : Historical empathy
is the ability to understand what the world looked like from the perspective of a person
who lived in the past, in very different circumstances from our own.
3. Diversity: Multiple Perspectives . MULTIPLE PERSPECTIVES : To consider
multiple perspectives of individuals or groups of people in the past is to recognize that
people had different assumptions, interests, beliefs, and points of view. The best
understanding of history comes from considering the multiple perspectives of those
involved in any event.
4. Historical Interpretation . ACCOUNT / NARRATIVE : An account of the past is a
narrative or a story telling how things happened. Accounts are more than lists of events:
an account provides answers to the questions, "How and why did x I happen?" They may
also include a moral judgment. Historians, textbook writers, novelists, and filmmakers
frequently offer different accounts of the same event, because they ask different questions
and bring different assumptions to their work. Thus every account is also an
interpretation. Good historical accounts are based on evidence.
5. Determining Historical / Geographical Significance . SIGNIFICANCE : We can't
know everything about the past, and what's more, we're not interested in everything about
the past. Historical significance is a way of talking about what is worth knowing about
the past. There are different kinds of reasons for a particular event or person being
historically significant.

8

Oakland Unified School District
K – 12 History – Social Science Standards

*

They may have affected large numbers of people (like the dropping of the atomic
bomb).

•

They may have had important consequences for us today (like the Bill of Rights).
Different events may be significant for different people or groups or they may be
significant in different ways. Thus judgment of significance are like accounts,
interpretations.
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IV. REFERENCES
Final Note: We developed these subdivisions (chronology and spatial, evidence, diversity
and multiple perspectives, interpretation, and significance) so that teachers could work
to develop students' capacity in each area. However, in reality these categories often
overlap and are sometimes hard to distinguish from each other. Nevertheless, the
creation of these categories should help teachers develop a more systematic way of
teaching and assessing students' ability to think historically.
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Seixas, Peter, "Conceptualizing the Growth of Historical Knowledge," in The Handbook
of Education and Human Development, Olson, David and Torrence, Nancy, eds. (Oxford,
U.K., Blackwell, 1996, pp 765-783).
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KINDERGARTEN CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
Learning and Working, Now and LongAgo
LEARNING TO WORK TOGETHER
•

Work to develop attributes of good citizenship and character and learn to work
with others in a school setting.

WORKING TOGETHER
•

Demonstrate an understanding of the geography and economics of the school
and its surroundings.

REACHING OUT TO TIMES PAST
•

Demonstrate an awareness of the past, explaining some of the ways in which
the "here and now" is different from the "long ago."

Kindergarten Skills Based on Standardized Tests
~ Understand now and long ago through clues in pictures such as clothes or
technology in pictures
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KINDERGARTEN GRADE CONTENT STANDARDS
HISTORICAL THINKING
PRIMARY GRADES, KINDERGARTEN - 3RD GRADE
What students should be able to do:
Chronological/Spatial Thinking
•

Students understand the terms past, present, future, "a long time ago."

•

Students place elements of a simple story in chronological sequence and discuss
which happened first, second, third, etc.

•

Students understand that some things change over time and some things remain
the same.

•

Students identify places on maps of classrooms, simple buildings, and
neighborhoods.

Evidence
•

Students become familiar with artifact~ photographs, maps, music and stories
from other times and other peoples.

•

Students speculate about or determine the uses of an artifact. They identify parts
of the artifact and how they might contribute to its usefulness.

•

Students identify the main subject of a photograph. They also identify details in a
photograph and explain how they contribute information to the picture (e.g.
"What do you notice here? What does that tell us about...?").

•

Students understand that primary sources like artifacts tell us about the person or
people who created them.

Diversity/Multiple Perspectives
•

Students examine lives of a variety of different people from different times and
places. Using visual clues, they identify differences between their own
circumstances and those of people in other times and places.

•

Given a situation or a story today, students imaginatively place themselves in the
position of others.
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KINDERGARTEN HISTORY STANDARDS
(CONTINUED)

Historical Interpretation
•

Students understand that stories may be about real people, places, or fictional
characters.

•

Students understand that it is possible to tell different stories about the same
events and places.

•

Students tell a simple narrative of an event.

Historical/Geographic Significance
•

Students select important events and places in their own lives They identify
important events and places for their own families They explain why the events
and places are important
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KINDERGARTEN HISTORY STANDARDS
(CONTINUED)

HISTORICALTHINKING: SAMPLE ASSIGNMENTS - KINDERGARTEN
Chronological and Spatial Thinking
•

Use sorting circles to sort pictures into long ago and now

•

Name artifacts used in the past and present and make a picture graph of the
artifacts.

•

Take mini-tours of the school, noting locations of places like the principal's
office, the auditorium, etc.

•

Use blocks and other materials to create a three dimensional representation of the
school, both as a directed activity and a self-directed activity. Label and dictate
the purpose of various sections of the school.

•

Walk around the neighborhood and see who lives close to school.

Examining Evidence
•

Interview selected students and staff about their work in the school. Draw a
picture of what was learned in the interview

•

Sort and categorize artifacts that are from home, school, and other occupations.
Briefly explain the categories.

•

Examine school photos of school personnel and draw portraits of them.

•

Look at two artifacts (a wooden doll and a plastic doll) and describe differences.
Speculate on which one is older.

•

Talk with a parent or older adult about games they played as five-year olds.
Discuss similarities and differences to today.
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KINDERGARTEN HISTORY STANDARDS
(CONTINUED)

Diversity/Multiple Perspectives
•

Participate in dramatic play, acting out the various roles of school personnel and
students.

•

Listen to stories and chant poems about children in school and how characters
learn. Discuss how they are the same as the characters and how they are different.

•

Participate in Tribes activities that build understanding of each other and
inclusion.

•

After reading What Do You See?, discuss how the animals see the world.

Interpretation
•

Several students tell a story about what happened at recess. The teacher leads a
discussion on whydifferent students hear different accounts.

•

Students retell a story that the teacher has read in class.

Determining Historical/ Geographical Significance
•

Draw and write in a reflective log about something they have discovered about
the school. "I used to J but now I "

•

Tell a story about one important event in their life, explaining why it was
important.

•

Bring a picture or "treasure" from home and explain why it is important.

•

After hearing a story read aloud to the class, several students tell what part of the
story is important to them.
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KINDERGARTEN HISTORY STANDARDS
(CONTINUED)

California History-Social Science Framework
KINDERGARTEN-LEARNING AND WORKING NOW AND LONG AGO
In kindergarten children first begin to under stand that school is a place for learning and
working. Most children arrive for their first school experience eager to work and learn.
Most will be working in groups for the first time. They must learn to share, to take turns,
to respect the rights of others, and to take care of themselves and their own possessions.
These are learnings that are necessary for good civic behavior in the classroom and in the
larger society. Children can also discover how other people have learned and worked
together by hearing stories of times past.
Learning to Work Together
To help children learn their way as learners, workers, and classroom participants is the
purpose of this first study. In the daily life of the kindergarten, children are invited to
work centers and activities, encouraged to participate, and given guidance in acquiring
the complex skills involved in working with others. They must learn to share the attention
of the teacher with others and learn to consider the rights
Such learnings will be deepened and enriched if teachers use classroom problems that
inevitably arise as opportunities for critical thinking and problem solving; for example,
problems in sharing scarce resources or space with others or in planning ahead and
bringing one's activity to a conclusion to be on time for the next. Children need help in
analyzing problems such as these; considering why the problem arose; considering other
alternatives they might have tried in coping with the problem; developing awareness of
how alternative behaviors might bring different results in the ways that others in the
group respond to them; and learning to appreciate behaviors and values that are
consistent with the democratic ethic. Children must have opportunities to discuss these
more desirable behaviors, try them out, and examine how they lead to more harmonious
and socially satisfying relationships with others.
To further support these learnings, teachers should introduce stories, fairy tales, and
nursery rhymes that incorporate conflict and raise value issues that are both interesting
and understandable for young children. A few examples of such stories are "Jack and the
Beanstalk," "Goldilocks and the Three Bears " , selections from Aesop's Fables, and
Virginia
Hamilton's The People Could Fly. In discussing these stories, children should identify the
behavior of characters in the story, observe the effect of this behavior on others, examine
why characters behaved as they did, and consider whether other choices could have
changed the results. These discussions are intended to help children think through the
consequences of behavior and to help them acquire those values of deliberation and
individual responsibility that are consistent with the democratic ethic.
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KINDERGARTEN HISTORY STANDARDS
(CONTINUED)

Working Together: Exploring, Creating, and Communicating
A second major goal of this kindergarten curriculum is to help children build their sense
of self and self-worth through extending their understanding of the immediate world and
deepening their appreciation of their own ability to explore, create, solve problems,
communicate, and assume individual and group responsibilities in classroom activities.
Children should have opportunities, under the teacher's guidance, to explore the school
and its environs, a new world for these children, as well as the landscape in the
neighborhood, including its topography, streets, transportation systems, structures, and
human activities. Children should have opportunities to use large building blocks, wood,
tools, and miniature vehicles as well as a variety of materials from a classroom box filled
with imaginative and improvisational objects, clothing, workers' hats, and the like, in
order to construct real and imagined neighborhood structures. Activities in these centers
carried on through group play become important beginnings of map work for young
children. Children should be encouraged to build neighborhoods and landscapes and to
incorporate such structures as fire stations, airports, houses, banks, hospitals,
supermarkets, harbors, and transportation lines. Picture files, stories, and books should be
used to deepen children's information about the places they are creating and the work that
is carried on in them. In all of these activities, children should understand the importance
of literacy as a means of acquiring valuable information and knowledge.
Reaching Out to Times Past
A third goal of this kindergarten curriculum is to help children take their first vicarious
steps into times past. Well-selected stories can help children develop a beginning sense of
historical empathy. They should consider how it might have been to live in other times
and places and how their lives would have been different. They should notice different
ways people lived in earlier days; for example, getting water from a well, growing their
food, making their clothing, and having fun in ways that are different from those of
today. They can compare themselves with children in such stories as Daniel's Duck by
Clyde R. Bulla, Thy Friend, Obadiah and The Adventures of Obadiah by Brinton Turkle,
Becky and the Bear by Dorothy Van Woerkom, and selected chapters from Little House
in the Big Woods by Laura I. Wilder.
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FIRST GRADE CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
Child’s Place in Time and Space
DEVELOP SOCIAL SKILLS AND RESPONSIBILITY
•

Demonstrate an understanding of the responsibility of individuals and groups
to solve conflicts or problems.

EXPANDING CHILDREN’S GEOGRAPHIC AND ECONOMIC WORLDS
•

Demonstrate an understanding of the geography and economics of a familiar
neighborhood.

CULTURAL DIVERSITY, NOW AND LONG AGO
•

Demonstrate an understanding of the world in which he/she lives by studying
people, families, and stories from many cultures, now and long ago.

First Grade Skills Based on Standardized Tests
~ Recognize the United States on a map.
~ Understand the abbreviations N.S.E. and W. on a compass.
~ Understand graphic symbols on a map.
~ Order events chronologically by looking at pictures – both pictures of a process
(baking a cake) and pictures that reflect change over time (a rowing city or changing
transportation).
~ Understand that maps represent places.
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FIRST GRADE CONTENT STANDARDS - HISTORICAL THINKING
PRIMARY GRADES, KINDERGARTEN - 3RD GRADE
What students should be able to do:
Chronological/Spatial Thinking
•

Students understand the terms past, present, future, "a long time ago."

•

Students place elements of a simple story in chronological sequence and discuss
which happened first, second, third, etc.

•

Students understand that some things change over time and some things remain
the same.

•

Students identify places on maps of classrooms, simple buildings, and
neighborhoods.

Evidence
•

Students become familiar with artifact~ photographs, maps, music and stories
from other times and other peoples.

•

Students speculate about or determine the uses of an artifact. They identify parts
of the artifact and how they might contribute to its usefulness.

•

Students identify the main subject of a photograph. They also identify details in a
photograph and explain how they contribute information to the picture (e.g.
"What do you notice here? What does that tell us about...?").

•

Students understand that primary sources like artifacts tell us about the person or
people who created them.

Diversity/Multiple Perspectives
•

Students examine lives of a variety of different people from different times and
places. Using visual clues, they identify differences between their own
circumstances and those of people in other times and places.

•

Given a situation or a story today, students imaginatively place themselves in the
position of others.
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GRADE 1 HISTORY STANDARDS
(CONTINUED)

Historical Interpretation
•

Students understand that stories may be about real people, places, or fictional
characters.

•

Students understand that it is possible to tell different stories about the same
events and places.

•

Students tell a simple narrative of an event.

Historical/Geographic Significance
•

Students select important events and places in their own lives They identify
important events and places for their own families They explain why the events
and places are important
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HISTORICALTHINKING: SAMPLE ASSIGNMENTS - FIRST GRADE
Chronological and Spatial Thinking
•

Draw, label, and write about a now and a then childhood activity.

•

Make a class mural of pictures of childhood activities and organize in three
categories: students' activities, adults' childhood activities, and childhood
activities long ago.

•

Place events from their lives in chronological order.

•

Make a book of activities they have enjoyed doing at different ages.

•

In small groups, build a three-dimensional table map of the school or immediate
neighborhood. Observe and discuss the similarities and differences among the
groups' maps.

•

Categorize the places in the neighborhood by function (such as homes,
businesses, services, parks, etc.). Read related books, look at pictures, etc., and
discuss what happens in the various businesses and how they are part of the
neighborhood.

Examining Evidence
•

With a partner, sort and categorize in a variety of ways photos/illustrations of
childhood activities.

•

Brainstorm a list of their favorite things to do. Interview an adult about their
childhood activities at the same age, share, and compare and contrast the
activities.

•

Take walking trips of the neighborhood, observe how residential areas are related
to commercial areas. Visit and tour food suppliers: farmers market, produce area,
Granny Goose, and make a class mural of the establishment and the surrounding
neighborhood. The mural might be a cutaway showing a place you visited.

•

Visit a working farm. Compare and contrast with neighborhood gardens.
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Diversity/Multiple Perspectives
•

Make a Venn diagram from the brainstormed list of favorite things to do with a
partner.

•

Invite and interview parents and other adults from various cultures and different
locations to talk about their childhood activities. Make a class book.

•

Discuss the point of view of characters in literature. What are the dilemmas for
the character depending on the point of view? How does the point of view
influence the interpretation of evidence?

•

Read and discuss books like Everybody Eats Rice, Bread, Bread, Bread, and
Eating the Alphabet. Make a class graph for each book of foods or dishes students
eat at home.

•

Read stories with themes related to different cultural dishes; discuss, cook, and
taste some of the dishes.

•

Play store. What is it like to be a customer? The cashier? The owner?

Interpretation
•

Act out or make a puppet show with a partner about a childhood activity from the
past and the present. Discuss why they are the same or different.

•

Create in small groups murals of how food gets to the table.

•

Dramatize stories from various cultures and analyze them for what they tell about
the culture, its customs, ceremonies, traditions, foods, social practices, etc.

Determining Historical/ Geographical Significance
•

Listen to, read, discuss, and act out folk tales, stories about childhood activities
and learn to think about: What happened? Who did it? Why did it happen? What
was the consequence? How might things have ended if a character had behaved
differently?

•

Interview an adult about why they settled in the neighborhood and what they like
about it.
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California History-Social Science Framework
GRADE ONE-A CHILD'5 PLACE IN TIME AND SPACE
Children in the first grade are ready to learn more about the world they live in and about
their responsibilities to other people. They begin to learn how necessary it is for people
and groups to work together and how to resolve problems that get in the way of
cooperation. Children's expanding sense of place and spatial relationships provides
readiness for many new geographical learnings. Children also are ready to develop a
deeper understanding of cultural diversity and to appreciate the many different people
and ways of life that exist in the larger world that they are now beginning to explore.
Developing Social Skills and Responsibilities Most children in the first grade willingly
accept responsibility for classroom chores. With guidance, they should be building the
values of responsible classroom participation throughout the school day. Their early
learnings of basic civic values can be extended now by emphasizing the values of fair
play and good sportsmanship, respect for the rights and opinions of others, and respect
for rules by which we all must live.
Again, as in kindergarten, emphasis should be placed on having the children solve the
social problems and decision-making dilemmas that naturally arise in the life of the
classroom; for example, problems in sharing scarce supplies or in deciding how best to
proceed on a group project (such as map making) when a dilemma arises. In using this
problems approach, children will learn that problems are a normal and recurring feature
of social life and that the children themselves have the capacity to examine problems,
judge their possible causes, and develop more effective ways of dealing with the
problems.
Beyond the problems that normally occur in classrooms, corridors, and playgrounds,
teachers can also introduce value-laden problems for discussion through reading stories
and fairy tales that pose dilemmas appropriate for young children. Through listening to
these stories and through the discussions and role-playing activities that can follow,
children will gain deeper understandings of individual responsibility and social behavior
Throughout these lessons the teacher's purpose should be to help children develop those
civic values that are important in a democratic society
Expanding Children's Geographic and Economic Worlds
The children's growing sense of place and spatial relationships makes possible important
new geographic learnings in grade one. Unless children are new to the area, they
probably already have developed a good sense of their neighborhood and the places they
regularly go to shop, play, and visit with family and friends.
They are now ready to develop a deeper under standing of these places and the
interrelationships between these places and the other places, both near and far, that
supply their needs. Regions that are changing provide especially rich opportunities for the
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GRADE 1 HISTORY STANDARDS
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geographic and economic education of young children. In these places children can
observe firsthand the changes that are occurring in the landscape, such as new shopping
malls and freeways, and land-use changes that turn residential neighborhoods into
commercial areas and rural areas into urban communities. Children can also analyze why
these changes are happening and how these changes are affecting their families and
others who live here.
To develop these geographic learnings, children need to build a three-dimensional floor
or table map of their immediate geographic region. Such an activity helps develop
children's observational skills; teaches the concepts of geographic scale, distance, and
relative location; and clarifies for children the spatial relationships among the region's
features. Small building blocks or milk cartons can be used to simulate neighborhood
structures. Instant photos taken by children on teacher conducted walks "in the field" can
be taped to the front of each "building" as a quick and temporary way of establishing its
identity. Street signs, signals, crosswalks, mailboxes, and model vehicles, such as
delivery trucks, dumpsters, cars, and buses, can be added to represent the variety of
human activities going on in this region. Throughout all these activities children should
consult their textbooks, picture files, and a wide variety of books for information about
these workplaces and the work people do in them.
Comparing such a floor or table map to a picture map of this same region will help
children make the connections between geographic features in the field, threedimensional models of this region, and two-dimensional pictures or symbolic maps.
Children should observe that the picture-symbol map "tells the same story" as the floor
model but does so at a smaller scale. They should also observe that the picture-symbol
map can be hung upright without changing the spatial arrangement of these features and
without altering their relationships to one another; for example, the supermarket is still
north of the post office. Children must have these critical understandings if they are to
read and interpret the data that maps represent. These understandings are basic to all
subsequent map reading and interpretation skills.
Once children have developed an educated understanding of their neighborhood, they are
ready to examine its many geographic and economic connections with the larger world.
This study, therefore, moves next to the central post office through which the letters they
mail to families and friends are routed for delivery here and abroad; to the trucks and
railroad lines that bring products to this neighborhood for eventual sale in its stores; to an
industrial region, near or far away, producing one or more needed products, such as
bricks and building materials for new home construction or clothing for the stores; and to
the airport or regional harbor that links this place with producers, suppliers, and families
throughout the world. Children at this age level should understand that the place where
they live is interconnected with the wider world.
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In these studies the children should be acquiring some basic understanding of economics;
for example, of the goods and services that people need and want and of the specialized
work that people do to manufacture, transport, and market such goods and services.
At the same time children should be enjoying literature that brings these activities alive
and that builds sensitivity toward the many people who work together to get their jobs
done. Classic stories such as Mike Mulligan and His Steam Shovel, Little Toot, and The
Little Red Lighthouse and the Great Gray Bridge illustrate working together, teach
values, and develop empathy.
Developing Awareness of Cultural Diversity, Now and Long Ago
This unit of study focuses on many people: people from the children's own families and
those of their classmates, people from other cultures, people living today, and people
from long ago. Through stories of today as well as fairy tales, folktales, and legends that
open the richness of the past to young children, this curriculum helps children to discover
the many ways in which people, families, and cultural groups are alike as well as those
ways in which they differ
In developing this literature-enriched unit of study, teachers should draw first from the
rich fund of literature from those cultures represented among the families in the
classroom and school. Then, as time allows, teachers can introduce literature from other
cultures for comparison.
Throughout this unit opportunities should be provided for children to discuss and
dramatize these stories, discover their moral teachings, and analyze what these stories tell
about the culture: its beliefs, customs, ceremonies, traditions, social practices, and the
like. In addition, children should read stories about men and women who are heroes.
Among the literary treasures young children can enjoy are fairy tales by the Brothers
Grimm; Aesop's Fables; Ethel J. Phelps's Tatterhood and Other Tales, a multicultural
collection of traditional folktales in which girls are the heroes; African folktales,
including Camille Yarbrough's Cornrows; Japanese I folklore, including Yoshiko
Uchida's Magic I Listening Cap and Taro Yashima's Umbrella ; Frances Carpenter's
Tales of a Korean Grandmother; American folktales and hero stories, such as John
Henry: An American Legend by Ezra J. Keats; selected American Indian tales of
California, the Great Plains, and the Southwest; and Leo Politi's stories of Hispanic Los
Angeles. By the end of grade one, the children should appreciate the power and pleasure
of reading.
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SECOND GRADE CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
People Who Make a Difference
PEOPLE WHO SUPPLY OUR NEEDS
•

Demonstrate an understanding of geography, economics, and the
interdependence of people by focusing on people who supply our needs.

OUR PARENTS, GRANDPARENTS, AND ANCESTORS FROM LONG AGO
•

Demonstrate an understanding of the many ways in which parents,
grandparents, and ancestors have made a difference.

•

Begin to develop a sense of history

PEOPLE FROM MANY CULTURES, NOW AND LONG AGO
•

Begin to appreciate the importance of individuals from many culture$ now
and long ago, who have made a difference for the better in people's lives.

Second Grade Skills Based on Standardized Tests
~ Recognize the symbol for capitals on maps
~ Locate North and South Poles on a world map
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SECOND GRADE CONTENT STANDARDS - HISTORICAL THINKING
PRIMARY GRADES, KINDERGARTEN - 3RD GRADE
What students should be able to do:
Chronological/Spatial Thinking
•

Students understand the terms past, present, future, "a long time ago."

•

Students place elements of a simple story in chronological sequence and discuss
which happened first, second, third, etc.

•

Students understand that some things change over time and some things remain
the same.

•

Students identify places on maps of classrooms, simple buildings, and
neighborhoods.

Evidence
•

Students become familiar with artifact~ photographs, maps, music and stories
from other times and other peoples.

•

Students speculate about or determine the uses of an artifact. They identify parts
of the artifact and how they might contribute to its usefulness.

•

Students identify the main subject of a photograph. They also identify details in a
photograph and explain how they contribute information to the picture (e.g.
"What do you notice here? What does that tell us about...?").

•

Students understand that primary sources like artifacts tell us about the person or
people who created them.

Diversity/Multiple Perspectives
•

Students examine lives of a variety of different people from different times and
places. Using visual clues, they identify differences between their own
circumstances and those of people in other times and places.

•

Given a situation or a story today, students imaginatively place themselves in the
position of others.
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Historical Interpretation
•

Students understand that stories may be about real people, places, or fictional
characters.

•

Students understand that it is possible to tell different stories about the same
events and places.

•

Students tell a simple narrative of an event.

Historical/Geographic Significance
•

Students select important events and places in their own lives They identify
important events and places for their own families They explain why the events
and places are important
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HISTORICALTHINKING: SAMPLE ASSIGNMENTS - SECOND GRADE
Chronological and Spatial Thinking
•

Make a family tree, including parents and grandparents.

•

Chart on a map where relatives are located (cities, states, countries, etc.).

•

Place flags on a wall map indicating where people that the class studied lived.

•

Read a piece of historical fiction and create a storyboard.

•

Create an ongoing time line of important events in the past.

Examining Evidence
•

Examine family photos to show changes in daily life (clothing, transportation,
toys, etc.).

•

Share and discuss family artifacts.

•

Look at the pictures and written clues in books and hypothesize about when the
subject of the book lived (past, present, future).

•

Visit a workplace like a post office, factory, or bakery to understand how the
workplace connects to the home.

•

Look at pictures of modes of transportation and categorize into long ago and now.

Diversity/Multiple Perspectives
•

Read stories about diverse family groups that reflect the make-up of your class,
which might include single parents, same-sex parents, and blended families.

•

Make a class book of family recipes or customs or traditions.

•

Invite a family member to class to share experiences (e.g. school long ago,
growing up in another place).

•

Read many different Cinderella stories to compare and contrast
cultures' views of Cinderella.
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Interpretation
•

Interview two or more family members about the same event (family picnic,
reunion, birthday party, wedding, etc.) and compare their perspectives.

•

Read and listen to biographies, then make a class display of people who have
made a difference in the world, especially in the lives of children (children's
authors, toymakers).

•

In a group, make a flow-chart showing how a product (e.g., an orange) moves
from a farm to the home.

•

Learn and retell a family story by interviewing a family member.

Determining Historical/ Geographical Significance
•

Choose a family member they admire and write a simple biography about the
important events in that person's life.

•

Make a time line of important events in their life and share significance of those
events.

•

Keep a memory box of keepsakes and tell the significance of the items.

•

Meet and interview people of many cultures who make a difference in children's
lives today (such as teachers, librarians, doctors, firefighters, police officers).
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California History-Social Science Framework
GRADE TWO-PEOPLE WHO MAKE A DIFFERENCE
Children in the second grade are ready to learn about people who make a difference in
their own lives and who made a difference in the past. People who make a difference in
the child's world are, first, those who care for him or her; second, those who supply the
goods and services that are necessary for daily life; and third, those extraordinary men
and women who have made a difference in our national life and in the larger world
community.
People Who Supply Our Needs
This first study develops children's appreciation of the many people who work to supply
their daily needs. Emphasis in this unit is given to those who supply food: people who
grow and harvest food crops on wheat and vegetable farms, fruit orchards, or the banana
plantations of Central America; dairy workers who supply dairy products; and processors
and distributors who move the food from farm to market. In addition, students should
consider the interdependence of all these people, consumers and producers, processors
and distributors, in bringing these foods to market.
In visits to their local market and to a regional central market, if available, children
should observe and identify the great variety of foods that workers in these markets make
available to buyers on a daily basis.
Questions of where these foods come from, who produces them, and how they reach
these markets give focus to this unit.
To engage children's interest and to help them develop an understanding of the complex
interdependence among many workers in the food industry, teachers should guide
children in creating large three-dimensional floor or table maps. Children can begin these
maps with small models of the school, nearby homes, and the local market as well as the
major streets, roads, freeways, or highways in the immediate neighborhood of the school.
These models can be constructed of wood, small building blocks, or even milk cartons,
and they can be painted with poster paints to simulate the buildings they represent. Then,
by adding model structures, highways, and railroad lines as the study proceeds, children
can observe the many linkages between their homes, the markets that supply their food,
the places where people work to produce their food, and the transportation systems that
move these products from farm to processor to market.
Picture maps and flowcharts should be introduced to help children analyze the sequences
and interrelationships in all these activities. Air photos and regional maps of the
immediate and the extended geographic region can be introduced to help children locate
the places where these activities occur and observe how farmlands, railroads, highways,
and urban markets are distributed in the geographic landscape. In the course of these
geographic learnings, children should differentiate between these maps and the globe,
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understand and use cardinal directions, identify and distinguish between physical
geographic features in the natural landscape and on maps, and read and interpret map
symbols with the use of a legend.
As part of these studies, children should explore such geographic questions as the
following: How does climate affect the crops a farmer can grow? Why are some areas
more fertile than others? How do farmers protect their crops against untimely frosts or
drought? Why is water such an important resource for farmers? How do irrigation
systems work? What can happen to our food supply when any part of the total system
breaks down because of a flood or natural disaster or a strike of transportation workers?
What can happen to our food supply if farmlands are overused or rich farmlands are
changed or rezoned for urban development?
Throughout this study children should be developing basic economic understandings of
human wants and needs, scarcity and choice; the importance of specialization in work
today and the economic interdependence that results; the need for exchange in the market
system; and the importance of international trade as they learn about bananas from
Central America or cocoa products from Ghana. Comparative studies can be based on
episodes drawn from the past-episodes, for example, that introduce young children,
through stories, to the domestication of wild grasses by the early peoples of
Mesopotamia; the tools and technology people invented long ago to grind their grain and
bake their bread; and the important invention of the mill for grinding grain, and, much
later, of refrigeration for preserving food. Specific historic dates are meaningless to
children of this age, but young children can grasp the drama of humankind's great
achievement in taming the wild grasses for a steady food supply and the long history of
the use of bread products, along with the inventions that have made the task of producing
food easier and more reliable. To place these events in historical sequence, children can
differentiate between those that happened long long ago, long ago, and yesterday.
Children should explore the benefits of technology in food production.
Other comparative studies can center on the foods indigenous to one or more of the
cultures represented in the classroom group; the production of these foods; their use in
daily diets, ceremonies, and festivals; and their enjoyment by many families in California
today. Literature should be richly used throughout these studies to bring alive the people
who produce and who enjoy the fruits of all these labors. Among the literary selections to
be read to children and to be dramatized by them, when appropriate, are the stories of the
first Thanksgiving, The Adventures o f Johnny Appleseed, and a wide selection of
folktales, myths, legends, and stories from many cultures, Western and non-Western.
Our Parents, Grandparents, and Ancestors from Long Ago
To understand and appreciate the many ways that parents, grandparents, and ancestors
have made a difference is the central purpose of this unit of the second grade curriculum.
35

Oakland Unified School District
K – 12 History – Social Science Standards
GRADE 2 HISTORY STANDARDS
(CONTINUED)

Another purpose is to help children develop a beginning sense of history through an
approach that is understandable and interesting to children. One way to help children
understand how parents and grandparents made a difference is to have them construct a
family history. A child may choose to develop a history of his or her own family, a
relative's or neighbor's family, or a family from books or personal experience. In
developing these activities, teachers should be sensitive to family privacy and protect the
wishes of children and parents who prefer not to include their families in these activities.
Where did the family come from? What was it like to live there? Who was in the family
then? Do photos or letters from that time still exist? When did the family come here?
How did they make the trip? Were there any adventures? Are there any family legends
about the journey? Through children's dictation, later recorded by the teacher in
individual storybooks, children might tell the story of the family's transit and its
adventures getting here. The children might be invited to illustrate the family history,
either painting or coloring pictures themselves or using photos (if the family agrees) to
show how the family has changed over one or more generations.
Class discussions can center on the many places, groups, and nations represented among
classmates. A globe and world map can be used to locate places of family origin and to
study possible routes followed in getting here. Transportation methods of earlier days
should be compared with those a family traveling today might use.
Members of children's families can be invited to tell about the experiences of their
families. Readings from literature can be shared to help children acquire deeper insights
into the cultures from which the families came; the stories, games, and festivals parents
or grandparents might have enjoyed as children; the work that children as well as their
families would have been expected to do; their religious practices; and the dress,
manners, and morals expected of family members at that time. Comparisons can be
drawn with children's lives today to discover how many of these family traditions,
practices, and values have carried forward to the present and what kinds of changes have
occurred.
People from Many Cultures, Now and Long Ago
In this unit of study, the children will be introduced to the many people, ordinary and
extraordinary, who have contributed to their lives and "made a difference." Among the
people children should meet are those men and women whose contributions can be
appreciated by seven-year olds and whose achievements have directly or indirectly
touched their lives or the lives of others like themselves. Included, for example, are
scientists who have found a cure for childhood diseases; scientists and inventors, such as
George Washington Carver, Marie Curie, Louis Pasteur, Charles Drew, and Thomas
Edison; authors, musicians, and artists whose works are great favorites of children and
who have brought beauty into their lives; athletes such as Jackie Robinson who have
brought pleasure to sports fans and who have become role models for young people to
follow; leaders from all walks of life who have helped to solve community problems,
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worked for better schools, or improved living conditions and lifelong opportunities for
workers, families, women, and children; and children, as well as adults, who have been
honored locally for the special courage, responsibility, and concern they have displayed
in contributing to the safety, welfare, and happiness of others. Through reading and
listening to biographies, children can learn about the lives of those from many cultures
who have made a difference. They should conclude from their studies of this year that
people matter: those we know, those who lived long ago, and those who help us even
though we do not know their names.
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THIRD GRADE CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
Continuity and Change
OUR LOCAL HISTORY
•

Demonstrate an understanding of the natural landscape of the local region, in
preparation for studying local history

•

Describe the culture of the local native American Indians of the region and the
impact that geography had on their economy government, and culture.

•

Demonstrate an understanding of the people who came to the local region and
how these people and major historical events contributed to the present day
community

MEETING PEOPLE ORDINARY AND EXTRAORDINARY
•

Understand the common memories that create a sense of community through
biography, story, folktale, and legend.

•

Demonstrate an understanding of ideas and symbols of the United States that
create a sense of community and continuity

Third Grade Skills Based on Standardized Tests
~ Know land from water on a map
~ Read easy pictorial legends on a map
~ Make inferences from pictures
~ Use pictorial neighborhood maps to make decisions (for example, the shortest way
to get from the store to the school)
~ Know the shapes of continents
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THIRD GRADE CONTENT STANDARDS - HISTORICAL THINKING
PRIMARY GRADES, KINDERGARTEN - 3RD GRADE
What students should be able to do:
Chronological/Spatial Thinking
•

Students understand the terms past, present, future, "a long time ago."

•

Students place elements of a simple story in chronological sequence and discuss
which happened first, second, third, etc.

•

Students understand that some things change over time and some things remain
the same.

•

Students identify places on maps of classrooms, simple buildings, and
neighborhoods.

Evidence
•

Students become familiar with artifact~ photographs, maps, music and stories
from other times and other peoples.

•

Students speculate about or determine the uses of an artifact. They identify parts
of the artifact and how they might contribute to its usefulness.

•

Students identify the main subject of a photograph. They also identify details in a
photograph and explain how they contribute information to the picture (e.g.
"What do you notice here? What does that tell us about...?").

•

Students understand that primary sources like artifacts tell us about the person or
people who created them.

Diversity/Multiple Perspectives
•

Students examine lives of a variety of different people from different times and
places. Using visual clues, they identify differences between their own
circumstances and those of people in other times and places.

•

Given a situation or a story today, students imaginatively place themselves in the
position of others.

39

Oakland Unified School District
K – 12 History – Social Science Standards
GRADE 3 HISTORY STANDARDS
(CONTINUED)

Historical Interpretation
•

Students understand that stories may be about real people, places, or fictional
characters.

•

Students understand that it is possible to tell different stories about the same
events and places.

•

Students tell a simple narrative of an event.

Historical/Geographic Significance
•

Students select important events and places in their own lives They identify
important events and places for their own families They explain why the events
and places are important
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HISTORICAL THINKING: SAMPLE ASSIGNMENTS – THIRD GRADE
Chronological and Spatial Thinking
•

Create a time line showing who immigrated to Oakland. (This could be based on
classroom data.)

•

Build a terrain model of the local topography, noting especially the features that
have contributed to the region's historical development. Label the major
transportation systems of Oakland on a map.

•

Create a time line showing who immigrated to Oakland. (This could be based on
classroom data.) Build a terrain model of the local topography, noting especially
the features that have contributed to the region's historical development. Label the
major transportation systems of Oakland on a map.

•

Study the location of the Bay and the bridges. Discuss why the bridges were
placed in their locations. Discuss where a new bridge can/should be built.

•

Make a model of how land in Oakland (Lake Merritt) changed over time.

Examining Evidence
•

Decide whether the biographies, stories, folktales, or legends are fact or fiction
and how the students determine the difference.

•

Invite a community hero to class and interview him or her.

•

Read diaries, newspaper accounts, letters, etc., and chart reasons that people
came to Oakland.

•

Take field trips to see and learn about local landmarks.

•

Visit the Oakland Museum or Coyote Hills and examine Native American
objects to learn about the daily life of the Ohlone.

•

Look at a map of Oakland and see where big business is located and where
people live.

•

Find out how urban archeologists used artifacts to research the history of West
Oakland.
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Diversity/Multiple Perspectives
•

Create a chart showing diverse American heroes.

•

Read about diverse American heroes (Black, Latino, Native Americans, women,
children, physically challenged, etc.).

•

Read about the reasons why people came from many different places to Oakland.

•

Assume the role of a person migrating to Oakland and explain their reasons for
doing so.

•

Interview a relative to learn why the family moved to Oakland.

•

Write the interviews as a narrative and compile them in a class book.

•

Interview someone who just came to Oakland and someone who has been here for
a long time. What do they think about the city?

•

Invite people from different neighborhoods to class to share their views/ideas/
feelings about Oakland. Make a chart to compare the results.

Interpretation
•

Make a chart of the history of migration to Oakland, using all available material
to maintain historical accuracy.

•

Make a mural showing the history of the neighborhood for Oakland.

•

Write a story about the daily life of an Ohlone child.

•

Read different stories about a hero and compare how the stories are the same and
different.

•

Look at the paintings Frank Day made of Maidu life. Discuss how he portrayed
events, and how he used art to tell his story.
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Determining Historical/ Geographical Significance

•

Create a chart showing the different groups that have migrated to Oakland and
why they came.

•

Choose a current event and explain its similarities to one from the past.

•

Pick a favorite place in Oakland and describe it and explain why it is important
to the student and to others.
Choose a famous person and tell why it was significant that they lived
in a
certain area (Martin Luther King, Jr. in the South, Cesar Chavez in California,
C.L. Dellums in Oakland).

•

•

Look at the location for Oakland's main post office on 7th Street and the BART
tracks. Find out why 7th Street was important. Find out how 7th Street has
changed since the post office and BART were built.
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California History-Social Science Framework
GRADE THREE-CONTINUITYAND CHANGE
Although third graders are not ready for a formal study of history, they can begin to think
about continuity and change in their own locality and nation. By exploring their locality
and locating some of the features that were built by people who lived long ago, children
can make contact with times past and with the people whose activities have left their
mark on the land.
Through studies of continuity and change in their locality, children can begin to think
about chronological relationships and to analyze how some things change and others
remain the same. To understand changes occurring today, children should explore the
ways in which their locality continues to evolve. Finally, teachers should introduce
children to the great legacy of local, regional, and national traditions that provide
common memories and a shared sense of people-hood for all of us.
Our Local History: Discovering Our Past and Our Traditions
Children who have constructed a family history in grade two are now ready to think
about constructing a history of the place where they live today. Children might recall how
the decision of their parents or grandparents to move to this place made an important
difference in their lives. They might wonder whether the people who came to this place
long ago made a difference, too. Discovering who these people were, when they lived
here, and how they used the land gives children a focus for this first unit.
Because throughout California the geographic setting has had important effects on where
and how localities developed, children should begin their third-grade studies with the
natural landscape. A field trip into the immediate environment will establish familiarity
with the major natural features and landforms of this region. Field trips are especially
important if children have not had an opportunity before this to explore, observe, and
study firsthand their local environment. Field trips may be augmented by use of
videotapes, slides, and photographs of the landscape. Teachers must evaluate carefully
whether the children have a clear understanding of the mountains, valleys, hills, coastal
areas, oceans, lakes, desert landscapes, and other natural features of the region. One
cannot assume that the children have a knowledge of these features simply because they
live near them. Experience has shown that many children have never visited these places,
even when these places are not far from their homes.
An important activity for children in grade three is to build a terrain model of the
topography of the local region. In doing the research for this activity, children will
develop an understanding of the physical setting in which their region's history has
unfolded. They will learn to differentiate between major landforms in the landscape.
Once the model is completed, children can consider who the first people were who lived
here, how they used the resources of this region, and in what ways they modified the
natural environment.

45

Oakland Unified School District
K – 12 History – Social Science Standards
GRADE 3 HISTORY STANDARDS
(CONTINUED)

American Indians who lived in the region should be authentically presented, including
their tribal identity; their social organization and customs; the location of their villages
and why they were located here; the structures they built and the relationship of these
structures to the climate in this place; the methods they used to get their food, clothing,
tools, and utensils and whether they traded with others for any of these things; and their
art and folklore. Museums that specialize in California Indian cultures are a rich source of
publications, pictures, and artifacts that can help children appreciate the daily lives and
the adaptation of these cultures to the environment of the geographic region.
Children are now ready to consider those who came into this region and the impact each
new group had on those who came before. To organize this sequence of events, children
should develop a classroom time line by illustrating events and placing those illustrations
in sequence with a caption under each. Depending on the local history, this sequence will
include the explorers who visited here; the newcomers who settled here; the economy
they established; their impact on the American Indians of this region; and their lasting
marks on the landscape, including the buildings, streets, political boundaries, names,
customs, and traditions that continue today; the people who have continued to come to
this region; and the rich legacy of cultural traditions that newcomers brought with them.
Children should observe how their community has changed over time and also why
certain features have remained the same. They should compare the kinds of transportation
people used long ago, the ways in which people provided water for their growing
community and farmlands, the sources of power long ago, and the kinds of work people
engaged in years ago. They should discover that the changing history of their locality
was, at all stages, closely related to the physical geography of this region: its topography,
soil, water, mineral resources, and relative location. Children should analyze how
successive groups of settlers made different uses of the land, depending on their skills,
technology, and values. Children should observe how each period of settlement in their
locality left its mark on the land, and they should analyze how decisions being made
today also will leave their effects, good or bad, for those who will come after
To bring earlier times alive for children, teachers should provide opportunities for them
to study historical photos and to observe the changes in the ways families lived, worked,
played, dressed, and traveled. Children should have opportunities to role-play being an
immigrant today and long ago; discover how newcomers, including children, have earned
their living, now and long ago; and analyze why such occupations have changed over
time. They should observe how a given place, such as Main Street, looked long ago and
how it looks today. Children can compare changes in their community with slides or
picture displays provided by the teacher.
The local community newspaper, the historical society, or other community organizations
often can provide photos and articles on earlier events in the region-stories and pictures
that capture for children a sense of what it was really like the day the town celebrated its
new school, turned out for the grand opening of its new railroad station, expanded its
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harbor, or celebrated a town hero. Children should have opportunities to interview "oldtimers" in their community or to invite them to speak to the class to build appreciation of
events seen through the eyes of those who were there. When available, old maps can be a
source of wonderful discoveries: where the early rancho that once occupied this land was
located; how streets were laid out in an earlier day and how many of them and their
names survive today; how boundaries have changed over the years and how settlements
have grown; how once open fields have changed to dense urban development; how a
river or coastline has changed in location or size because of a dam constructed upstream,
a great earthquake in the past, or breakwaters that have been built to change the action of
the sea.
Throughout these studies children should have continuing opportunities to enjoy the
literature that brings to life the people of an earlier time. The literary selections, though
not specifically written about their community, should illustrate how people lived in the
past and convey the way of life of those earlier times.
Finally, in each of these studies, children should be helped to compare the past to changes
under way today. Are new developments changing their community? How do people
today earn their living or seek recreation? How are people working to protect their
region's natural resources? How do people in this community work to influence public
policy, elect their city government, and participate in resolving local issues that are
important to children and their families, such as the fate of a local park ear marked for
commercial use? Although children are too young to act on issues such as these, they can
identify some issues that are important in their immediate community. Informed
volunteers in community service or elected officials can be invited to explain why people
volunteer and to describe some of the arguments on different sides of an important issue
facing the community
Our Nation's History: Meeting People, Ordinary and Extraordinary, Through
Biography, Story, Folktale, and Legend
To understand the common memories that create a sense of community and continuity
among people, children should learn about the classic legends, folktales, tall tales, and
hero stories of their community and nation. Stories such as Ingri and Edgar D'Aulaire's
Christopher Columbus, Joan Sandin's The Long Road to a New Land, Thomas P. Lewis's
Clipper Ship, Barbara Brenner's Wagon Wheels, Elizabeth Shub's The White Stallion, E
N. Monjo's The dared to move into unknown regions. Children should listen to
biographies of the nation's heroes and of those who took the risk of new and controversial
ideas and opened new opportunities for many. Such stories convey to the children
valuable insights into the history of their nation and its people; they also help children to
understand today's great movement of immigrants into California as a part of the
continuing history of their nation.
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Through stories and the celebration of national holidays, children should learn the
meaning of the nation's holidays and the symbols that provide continuity and a sense of
community across time; for example, the flag, the eagle, Uncle Sam, and the Statue of
Liberty They should learn the Pledge of Allegiance to the flag and the national songs that
express American ideals, such as "America the Beautiful," the "Star Spangled Banner,"
and "America.
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FOURTH GRADE CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
California: A Changing State
THE PHYSICAL SETTING
•

Demonstrate an understanding of the physical setting of California that has
attracted settlement for thousands of years.

MODERN CALIFORNIA: IMMIGRATION, TECHNOLOGIES, AND CITIES
•

Describe the impact that immigration, new technologies, and historical events
have had on California from World War II to the present time.

PRE-1500 SETTLEMENTS AND PEOPLE
•

Demonstrate an understanding of the pre-Colombian settlements of people in
California.

MISSIONS, RANCHOS, AND THE MEXICAN WAR FOR INDEPENDENCE
•

Demonstrate an understanding of the major developments during the Spanish
Mission and Mexican rancho periods of California history Identify the major
events in the exploration and colonization of California and describe its impact on
Native Americans.

GOLD RUSH, STATEHOOD, AND WESTWARD MOVEMENT
•

Demonstrate an understanding of some of the major people and events in the
period of California history from the establishment of the Bear Flag Republic, the
Mexican-American War, the Gold Rush, and California statehood.

EXPANDING CALIFORNIA
•

Compare many cultures and economic contributions of diverse populations from
the Gold Rush to World War II.
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Fourth Grade Skills Based on Standardized Tests
~ Know the major rivers, oceans, and continents in the world
~ Make inferences from pictures on a map
~ Read a simple time line
~ Understand basic geographic terms such as island, peninsula, bay, etc.
~ Understand borders on a political map ~ Understand a pictorial key on a map
~ Be able to identify states by name on a political map of the U.S.
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FOURTH GRADE CONTENTS STANDARD5 - HISTORICALTHINKING
UPPER ELEMENTARY, 4TH- 5TH GRADE
What students should be able to do:
Chronological/Spatial Thinking
1. Students know the key events of the historical eras they are studying, and place
them in chronological sequence.
2. Students use Common Era year designations (eg., 1995) for recent events (e.g.,
during their own lives and those of their parents).
3. Students identify places on regional, state, and national maps.
4. Students understand that change happens at different rates at different times; that
some aspects of a thing can change while others remain the same.
5. Students understand that the present is connected to the past. They identify both
similarity (continuity) and difference (change) between past and present (e.g.
compare a historical photograph of a street scene with the same street today).
Evidence
1. Students become familiar with artifact~ photographs, stories, maps, music, and
short written sources from other times and other cultures. They use these sources
to generate questions about the past.
2. Students identify the uses of an artifact. They identify parts of the artifact and
how they might contribute to its usefulness They identify the main subject of a
photograph. They identify details in a photograph and explain how they contribute
information about the picture The students understand the meaning of the
vocabulary used in written sources and accurately read information from them.
They identify the main idea or ideas stated in the source as well as supporting
details.
3. Students identify places or sources where they can obtain information (letters,
diaries, photos, artifacts, etc.).
4. Students begin to understand that some sources are more reliable than others.
They compare reliable and unreliable sources and offer reasons why a particular
source is more or less reliable than another
5. Students understand that primary sources can tell us about the person or people
who created them.
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Diversity/Multiple Perspectives
1. Students examine beliefs, values, and conditions of life of a variety of different
people from different times and places.
2. Students imaginatively place themselves in the position of others in different
circumstances-today or in the past or in fictional stories. They explain differences
between two or more participants' views of a particular event. They tell a story
incorporating the views of two or more characters.
Historical Interpretation
1. Students understand that stories may be about real people or fictional characters.
2. Students understand that it is possible to tell different stories about the same
events.
3. Students understand that different stories may have different pu poses and
different messages.
4. Students construct a simple personal narrative, and a simple narrative of an event.
Historical/Geographic Significance
1. Students identify people and events in the past that are significant to them, and
offer explanations about why they are significant.
2. Students explain how certain events and decisions had consequences for others.
They evaluate the consequences as positive or negative (or a combination of the
two).
3. Students understand the significance of place and spatial relationships in shaping
historical events.
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HISTORICAL THINKING: SAMPLE ASSIGNMENTS - FOURTH GRADE
Chronological and Spatial Thinking
•

Construct a three-dimensional map accurately displaying the deserts, mountain
ranges, coastal bays, natural harbors, rivers, valley and delta regions.

•

Look at a map of the Californian Native American tribes. Find the connection
between physical factors and location and the places where they settled. Think
about which areas encouraged people to stay longer and why.

•

Supply students a map of the Peralta ranch that existed along the eastern shore of
San Francisco Bay before and after California Statehood. Have students use a
current map of the San Francisco Bay Area to locate and then write in modern
place names on the Peralta ranch map. Provide a list of events that chronicles how
Peralta first obtained and then lost the land.

•

Look at an ethnic neighborhood/community. Think about or find out why that
area of the city was chosen and how people stayed or moved as more time passed.
Make maps or charts to show what you find.

•

Make a map showing routes of different people who migrated or immigrated to
California.

Examining Evidence
•

Read accounts of Mexican people and families who immigrated to California after
WWII. Discuss why people chose to come to California and what they
experienced after they arrived.

•

Use a variety of California maps which show climate, geography, Native
American settlements, topography to build a basic understanding of how these
things influence where human beings decide to settle.

•

Look at photographs of Hetch Hetchy before and after the dam was built; explain
changes that occurred.

•

Make bar graphs from population charts during the time of the Gold Rush.

•

Read oral accounts of African Americans who settled in California communities
(or neighbor hoods) such as Allensworth, and the West Oakland neighborhood
settled by Pullman porters.
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•

Display the artifacts and look for similarities and differences. Talk about how the
artifacts are used by the family. Also talk about why they are important.

Diversity/Multiple Perspectives
•

Write a chart comparing different views of mission life looking at California
Indians and parish priests.

•

Read accounts of girls coming to California to compare with the accounts of boys.

•

Develop a storyboard that depicts the Chinese experience in California history.

•

Study about C.L. Dellums and the Sleeping Car Porters and the growth of
shipbuilding plants in the Bay Area. Find out how these two events brought large
numbers of African Americans to northern California. See if other events had
similar effects in other parts of the state.

•

Interview family members or friends about the Civil Rights movement in
California in the 1960s. Compare and contrast accounts.

•

Read oral histories of people who immigrated to California from different Central
American countries. Discuss the similarities and differences in their reasons for
coming and their experiences once they arrived.

Interpretation
•

Interview a person who immigrated or migrated to California and write an
account of that person's trip.

•

In groups, draw a fivepanel mural that depicts the history of water in California.
Assess each panel to determine if the event depicted was beneficial or harmful for
the state and individuals.

•

Read poems from Angel Island and explain how the authors felt they were being
treated.

•

Look at names of cities in California. Try to find out where the names came from
(Native American, Spanish, French, Russian, etc.). Discuss what these names tell
about California's development.

•

Read a textbook account of the Japanese-American internment and compare it to
Journey to Topaz, a fictional account.
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•

Create a pictograph of the growth of industry and technology in California over
time.

Determining Historical/ Geographical Significance
•

Write newspaper articles about the prospective meeting of the eastern and western
branches of the transcontinental railroad at Promontory Point, Utah, projecting
what changes this will bring to California and why these changes are important.

•

Draw a picture explaining why the Pullman porters were important to Oakland,
California and the nation.

•

After studying the Japanese-American internment, write a letter to next year's 4th
graders explaining why it might be important to study this topic.

•

Have students use primary and secondary source documents to write a oneact play
on Cesar Chavez and his importance to California history.

•

Pick the three most important people in California history and justify your choice.
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California History-Social Science Framework
GRADE FOUR-CALIFORNIA: A CHANGING STATE
The story of California is an important one for fourth-grade students to learn. Not only is
California their home; it is a fascinating study in its own right. The ethnic diversity, the
richness of its culture and multiethnic heritage, the economic energy of its people, and the
variety of its geographical settings make this state a creative focus of education for
students in the fourth grade.
The story of California begins in pre-Columbian times, in the culture of the American
Indians who lived here before the first Europeans arrived.
The history of California then becomes the story of successive waves of immigrants from
the sixteenth century through modern times and the enduring marks each left on the
character of the state. These immigrants include (1) the Spanish explorers and the
Spanish-Mexican settlers of the Mission and Rancho period who introduced European
plants, agriculture, and a herding economy to the region; (2) the Americans who settled
here, established California as a state, and developed its mining, industrial, and
agricultural economy; (3) the Asian immigrants of the second half of the nineteenth
century, who provided a new supply of labor for California's railroads, agriculture, and
industry and contributed as entrepreneurs and innovators, especially in agriculture; (4) the
immigrants of the first half of the twentieth century, including new arrivals from Latin
America and Europe; and (5) the many immigrants arriving today from Latin America,
the nations of the Pacific Basin and Europe, and the continued migration of people from
other parts of the United States. Because of their early arrival in the New World, blacks
have been present throughout much of California's history, contributing to the Spanish
exploration of California, the Spanish Mexican settlement of the region, and California's
subsequent development throughout the nineteenth and twentieth centuries.
To bring California history and geography to life for students, teachers should emphasize
its people in all their ethnic, racial, and cultural diversity. Fourth-grade students should
learn about the daily lives, adventures, and accomplishments of these people and the
cultural traditions and dynamic energy that have formed the state and shaped its varied
landscape.
In grade four emphasis should also be placed on the regional geography of California.
Students should analyze how the different regions in the state have developed through the
interaction of physical characteristics and cultural forces and how the landscape of
California has provided different resources to different people at different times, from the
earliest era to the present.
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The Physical Setting:
California and Beyond Students should locate California on the map and examine its
setting on the western edge of North America, separated from the more densely settled
parts of the American heartland by wide desert regions. They should learn to identify the
mountain ranges, major coastal bays and natural harbors, and expansive river valleys and
delta regions that are a part of the setting that has attracted settlement for tens of
thousands of years.
Pre-Columbian Settlements and People California has long been home to a significant
percentage of the American Indian population. Even in pre-Columbian times,
approximately 7 to 10 percent of the American Indian population lived along the coast, in
the river valleys, and in the desert areas of California. Students should learn about the
major language groups of the American Indians and their distribution, social
organization, economic activities, legends, and beliefs. Students should become aware of
the extent to which early people of California used natural settings without significantly
modifying the environment.
Contemporary cities and densely settled areas frequently are located in the same areas as
these early American Indian settlements, especially on the coasts where rivers meet the
sea. In analyzing how geographical factors have influenced the location of settlements,
then and now, students should have an opportunity to observe how the past and the
present may be linked by similar dynamics.
Exploration and Colonial History
In this unit students will learn about the Spanish exploration of the New World and the
colonization of New Spain. Attention should be paid to motives for colonization,
especially those that brought Spanish soldiers and missionaries northward from Mexico
City to Alta California. The stories of Junipero Serra, Juan Crespi, and Gaspar de Portola
should be told. The presence of black explorers and soldiers in the earliest Spanish
expeditions by sea and land and the participation of Spaniards, Mexicans, and blacks in
the founding of the Alta California settlements should be noted. In mapping these routes
and settlements, students should observe that access to California was difficult because of
the physical barriers of mountains, deserts, and ocean currents. ranches and agricultural
villages were developed around the missions and presidios. European plants, agriculture,
and a herding economy were introduced to the region.
To bring the history of this period to life, teachers should emphasize the daily lives of the
people who occupied the ranchos, missions, presidios, haciendas, and pueblos. Reading
literature; making field trips to a mission or Early California home; singing songs; and
dramatizing a rodeo, fiesta, or trading day when Yankee clipper ships arrived to trade for
California hides and tallow will bring this period alive. The Mexican War for
Independence should be studied and discussed. What changes did Mexico's independence
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from Spain bring to Alta California? By analyzing California's geography, students will
see how the natural barriers and remoteness of the region influenced settlement patterns
during this period. ,
Missions, Ranchos, and the Mexican War for Independence
One reason for settling California was to bring Christianity to the native peoples.
Students should understand the geographical factors involved in locating the missions so
that they were a day's walk apart and situated along native pathways near sources of
water Presidios were erected by the colonial gover nors on sites that could be defended.
Cattle
Gold Rush, Statehood, and the Westward Movement
By developing a time line, students will be able to put into chronological order four
events that changed the course of California history: the establishment of the Bear Flag
Republic, the Mexican-American War, the Gold Rush, and California's admission to
statehood in 1859. These events should be studied, discussed, and analyzed. Students
should learn how gold was discovered and how news of the discovery spread throughout
the world. Reading about the travels of Jedediah Smith, James Beckwourth, John C.
Fremont, and the Bidwell and Donner parties should help students appreciate the
hardships of the overland journey to California. Comparisons should be made with those
who took the Panama route and those who came around Cape Horn by ship. The arrivals
of Asians, Latin Americans, and Europeans should be noted. To bring this period to life,
students should sing the songs and read the literature of the day, including newspapers.
They might dramatize a day in the goldfields and compare the life and fortunes of a gold
miner with those of traders in the gold towns and merchants in San Francisco.
Students should consider how the Gold Rush changed California by bringing sudden
wealth to the state; affecting its population, culture, and politics; and instantly
transforming San Francisco from a small village in 1847 to a bustling city in 1849. On
the negative side, the Gold Rush robbed many of California's earlier settlers of their land
grants and property rights and caused irreparable environmental destruction through the
system of hydraulic mining that was introduced in the 1850s. Students should learn about
women who helped to build California during these years, such as Bernarda Ruiz and
Biddy Mason. Comparisons can be made between governments during the Spanish and
Mexican periods and after California became a state. California's state constitution and
the government it created should be introduced.
The Period of Rapid Population Growth, Large-Scale Agriculture, and Linkage to
the Rest ofthe United States
The years following 1850 brought important changes to California. The Pony Express,
the Overland Mail Service, and the telegraph service linked California with the East. The
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completion of the transcontinental railroad in 1869 linked California with the rest of the
nation. With the help of topographic maps, students can follow the "sledge and shovel
Army" of Irish Paddies who laid the tracks westward across the Great Plains and the
legions of Chinese workers who forged eastward from Sacramento through the towering
Sierra Nevada mountains, digging tunnels and building bridges with daring skill.
Completion of the railroad opened a flourishing trade between the Orient and eastern
cities and brought thousands of new settlers to California. Students should analyze the
growing hostilities toward the large Chinese labor force in California during the 1870s
that led to the Chinese Exclusion Act of 1882.
The invention of the refrigerated railroad car opened eastern markets to California fruit
and produce. Students should examine the special significance of water in a state in
which agricultural wealth depends on cultivating dry regions with their longer growing
seasons and warmer weather. Students should examine the reclamation of California's
marshlands west of the Sierra Nevada and the great engineering projects that bring water
to the Central Valley and the semiarid south. Students should also examine the continuing
conflicts over water rights.
As California became home to diverse groups of people, its culture reflected a mixture of
influences from Mexico, the Far East and Pacific regions, and various European nations.
With cultural diversity, however, came elements of tension. Students can compare the
many cultural and economic contributions these diverse populations have brought to
California and can make the same comparisons for California today
Modern California: Immigration, Technology, and Cities
Students in grade four should learn about the development of present-day California with
its commerce, large-scale commercial agriculture, communications industry, aerospace
technology, and important trade links to nations of the Pacific Basin and the world. Since
the beginning of World War II, California has changed from an underdeveloped,
resource-producing area to an industrial giant. Students might analyze how California's
industrial development was strengthened after the war by the building of an extensive
freeway system and water projects, including canals, dams, reservoirs, and power plants,
to support the growing population and its need for electrical power Students should
examine the impact of these engineering projects on California's wild rivers and
watersheds and the long-term consequences of California's heavy overdraft on its ground
water resources.
During this time California also developed a public education system, including
universities and community colleges, which became a model for the nation. Students
should be helped to see how good public education opens new opportunities for
immigrant youth as well as native-born residents. They should analyze how California's
leadership in science, the aerospace industry, agricultural research, economic
development, business, and industry depends on strong public education for all. Students
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should explore the relationship between California's economic and population growth in
the twentieth century and its geographical location and environmental factors. They
should look for the linkages between California's location in the Pacific Basin and the
sources of recent immigration to the state. They should examine California's growing
trade with nations of the Pacific Basin and analyze how California's port cities, economic
development, and cultural life benefit from this trade.
This unit will conclude with an examination of some of the unresolved problems facing
California today and the efforts of concerned citizens who are seeking to address these
issues.
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FIFTH GRADE CONTENT STANDARDS
TOPICS FROM THE CALIFORNIA STATE HISTORY~SOCIAL SCIENCE
FRAMEWORK
What students should know:
United States History and Geography: Making a New Nation
THE LAND AND PEOPLE BEFORE 1500
•

Demonstrate an understanding of major native settlements of the North American
continent including the Northeastern woodland~ Pacific Northwest, the Great
Plain~, the Southeast, and the Southwest, and know that their various cultures
were influenced by their environment.

AMERICA THEN AND NOW
•

Demonstrate knowledge of important ideas and aspirations that form the
foundation of the American republic.

AGE OF EXPLORATION
•

Demonstrate an understanding of how geographic, political, and technological
factors brought about an age of exploration.

SETTLING THE COLONIES
•

Demonstrate an understanding of the development of colonial societies and
understand the differences between the New England, Middle, and Southern
colonies.

•

~Demonstrate an understanding of the origins and development of slavery in
America.

AMERICAN REVOLUTION
•

Demonstrate an understanding of major events and people of the American
Revolution, the causes of the Revolution, and how it led to independence.

LIFE IN THE YOUNG REPUBLIC
•

Explain the development of the young republic 1789-1850.
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WESTWARD EXPANSION
•

Demonstrate an understanding of the major people and developments of westward
expansion up to 1850.

•

Understand the connection between Westward expansion and the effect on native
people.

Fifth Grade Skills Based on Standardized Tests
~ Gather information from charts
~ Analyze posters and photographs for information
~ Have a basic knowledge of which countries are in which continents
~ Understand compass directions
~ Use maps with text to gather information
~ Understand a graph that contains information about more than one item
~ Read a family tree
~ Understand terms such as "city," "state," and "national" ~ Read conclusions based on
graphs
~ Read a pie chart
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FIFTH GRADE CONTENTS STANDARD5 - HISTORICALTHINKING
UPPER ELEMENTARY, 4TH- 5TH GRADE
What students should be able to do:
Chronological/Spatial Thinking
•

Students know the key events of the historical eras they are studying, and
place them in chronological sequence.

•

Students use Common Era year designations (eg., 1995) for recent events
(e.g., during their own lives and those of their parents).

•

Students identify places on regional, state, and national maps.

•

Students understand that change happens at different rates at different
times; that some aspects of a thing can change while others remain the
same.

•

Students understand that the present is connected to the past. They identify
both similarity (continuity) and difference (change) between past and
present (e.g. compare a historical photograph of a street scene with the
same street today).

Evidence
•

Students become familiar with artifact~ photographs, stories, maps, music,
and short written sources from other times and other cultures. They use
these sources to generate questions about the past.

•

Students identify the uses of an artifact. They identify parts of the artifact
and how they might contribute to its usefulness They identify the main
subject of a photograph. They identify details in a photograph and explain
how they contribute information about the picture The students understand
the meaning of the vocabulary used in written sources and accurately read
information from them. They identify the main idea or ideas stated in the
source as well as supporting details.

•

Students identify places or sources where they can obtain information
(letters, diaries, photos, artifacts, etc.).

•

Students begin to understand that some sources are more reliable than
others. They compare reliable and unreliable sources and offer reasons
why a particular source is more or less reliable than another
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•

Students understand that primary sources can tell us about the person or
people who created them.

Diversity/Multiple Perspectives
•

Students examine beliefs, values, and conditions of life of a variety of
different people from different times and places.

•

Students imaginatively place themselves in the position of others in
different circumstances-today or in the past or in fictional stories. They
explain differences between two or more participants' views of a particular
event. They tell a story incorporating the views of two or more characters.

Historical Interpretation
•

Students understand that stories may be about real people or fictional
characters.

•

Students understand that it is possible to tell different stories about the
same events.

•

Students understand that different stories may have different pu poses and
different messages.

•

Students construct a simple personal narrative, and a simple narrative of
an event.

Historical/Geographic Significance
•

Students identify people and events in the past that are significant to them, and
offer explanations about why they are significant.

•

Students explain how certain events and decisions had consequences for
others. They evaluate the consequences as positive or negative (or a
combination of the two).

•

Students understand the significance of place and spatial relationships in
shaping historical events.
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HISTORICALTHINKING: SAMPLE ASSIGNMENTS - FIFTH GRADE
Chronological and Spatial Thinking
•

Map different native tribal regions prior to European arrival.

•

Map the routes and dates of explorers and their expeditions.

•

Participate in a student produced card game matching explorer to route taken,
with date of the exploration.

•

Locate the thirteen colonies on a map and link the natural resources of each area
with the economics and lifestyles of the people who lived in the colonies.

•

Make a time line of the colonial settlements and their dates of establishment.

•

Summarize and/or make a time line of events which led to the American
Revolution.

•

Find out who were the signers of the Declaration of Independence and locate on a
map where they came from.

Examining Evidence
•

Look at pictures of Indian homes from native tribes in different regions of North
America. Speculate how the geography shaped the building of these homes.

•

Look at a map from Europe that was made prior to Columbus. List how that map
is different from a world map today

•

Read poems by Phyllis Wheatly and other writing by African-Americans to
develop an understanding of their lives in colonial America.

•

Look at paintings made during the Revolutionary War period. Write a list of what
you can learn about how people dressed, particular events, etc.

•

Break down the Declaration of Independence into four parts. Have small groups
read, create vocabulary lists, and rewrite their section of the Declaration. Present
it in front of the class.

Diversity / Multiple Perspectives
•

Discuss the different perspectives the explorers and the native people may have
had during their early encounters.
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•

Reflect on how a colonial child's life would be different from a child of this age.
Categories for comparison could be daily life, manners, education, parental
expectations and/ or toys.

•

Compare and contrast why the British saw the Declaration of Independence as an
act of war and the colonist as a document that announced why they could no
longer survive under British rule.

•

Create a chart that illustrates the various responses of African- Americans,
Indians, and indentured servants to the events and ideas connected to the
Revolutionary War

•

Compare and contrast children's experiences in the North, South, and West in
early American history.

Interpretation
•

Predict how early encounters between Natives and Europeans would lead to
dramatic changes for the native cultures and the geography of their land.

•

Read different stories about Pocahontas and discuss what is different about the
stories and speculate on why students think these differences exist.

•

Write a diary entry imagining the fears and expectations of a person sold into
slavery.

•

Read a piece of historical fiction and discuss what is fact and what is the author's
interpretation about the event or character.

Determining Historical/ Geographical Significance
•

Determine the events which led to the Age of Exploration. Chart the effect it was
to have on the change in economics, people, and geography of North America.

•

Write an essay on how geography and the types of people who settled in
Jamestown and Plymouth led to the success and failure of those colonies.

•

Read the Declaration of Independence and list four major reasons colonists felt
they had the right to create their own government. For each reason, state whether
you agree or disagree with the colonists' point of view

•

List the three most important people in the American Revolution and explain why
you think they are the most important.
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•

Study the 3/5 compromise in the Constitution. Explain why this compromise was
made and how it changed American history.
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California History-Social Science Framework
GRADE FIVE-UNITED STATES HISTORY AND GEOGRAPHY:
MAKING A NEW NATION
This course for grade five presents the story of the development of the nation, with
emphasis on the period up to 1850. This course focuses on one of the most remarkable
stories in history: the creation of a new nation, peopled by immigrants from all parts of
the globe and governed by institutions founded on the Judeo-Christian heritage, the ideals
of the Enlightenment, and English traditions of self-government. This experiment was
inspired by the innovative dream of building a new society, a new order for the ages, in
which the promises of the Declaration of Independence would be realized.
Wherever possible, events should be seen through the eyes of participants such as
explorers, American Indians, colonists, free blacks and slaves, children, or pioneers. The
narrative for the year must reflect the experiences of different racial, religious, and ethnic
groups.
The Land and People Before Columbus
In this unit students examine major pre-Columbian settlements: the cliff dwellers and
pueblo people of the desert Southwest; the American Indians of the Pacific Northwest;
the nomadic tribes of the Great Plains; and the woodland peoples east of the Mississippi.
Students should learn how these people adjusted to their natural environment; developed
an economy and system of government; and expressed their culture in art, music, and
dance. Students should be introduced to the rich mythology and literature of American
Indian cultures.
Age of Exploration
In this unit students will concentrate on European explorers who sought trade routes,
economic gain, adventure, national glory, and "the greater glory of God." Tracing the
routes of these explorers on the globe should encourage discussion of the technological
developments that made this age of exploration possible: the compass, the astrolabe, and
seaworthy ships. Students might imagine how these explorers and their crews might have
felt when they left charted seas to explore the unknown. What happened when they
encountered indigenous people? How were they received when they returned home not
with exotic spices and silk, but with native people, animals, plants, and even gold?
Settling the Colonies
A brief survey should be made of French, Portuguese, and Spanish colonization in the
New World. Major emphasis should then be placed on the English colonies where the
political values and institutions of the new nation were shaped.
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The Virginia Settlement. In light of the failure of its predecessors, the settlement of
Jamestown was a risky venture. The struggle to survive was led by Captain John Smith,
who refused food to laggards. He directed the digging of wells, the planting of crops, and
the construction of shelter The economy at Jamestown was perilous until John Rolfe
introduced West Indian tobacco, which became the foundation of the plantation
economy. Students can explore the implications of this event. Why was tobacco grown
on large plantations? What type of work force was required? What was an indentured
servant? What was the social life of the plantation?
Students will learn of the first Africans who were brought to the colony in 1619. During
the seventeenth century some Africans were indentured, some were enslaved, and some
were free. Changing economic conditions increasingly caused tobacco planters to turn to
slavery as a major source of reliable though costly labor Map study will clarify the
eighteenth century Atlantic trade that linked Africa, the West Indies, the British colonies,
and Europe. Students should use their growing sense of historical empathy to imagine
how these young men and women felt, having been stolen from their families, carried
across the ocean in a brutal voyage to a strange land, and then sold into bondage. This is
an appropriate time to reflect on the meaning of slavery both as a legal institution and as
an extreme violation of human rights. Original documents such as brief excerpts from
slave narratives and from southern statutes and laws concerning the treatment of slaves
should be used.
In their study of Virginia, students should understand the importance of the House of
Burgesses as the first representative assembly in the colonies. Who was allowed to vote?
Who was excluded? They also should learn the meaning of the established church.
Life in New England. New England provided a dramatic contrast with the southern
colonies. This was a region settled by two groups of Puritans who sought a life based on
their religious beliefs: the separatist Pilgrims who broke with the Church of England and
the Puritans who sought to reform the church from within.
The story of the Pilgrims begins with their flight from England in search of religious
freedom, their temporary haven in the Nether lands, and their voyage to the New World
aboard the Mayflower. The Pilgrims' religious beliefs and their persecution by the Church
of England should be fully discussed. After an arduous trip they joined in signing the
Mayflower Compact, a first step toward self-government. In keeping with the times,
women were not asked to sign. Why not? This is an opportunity to discuss what selfgovernment means and to reflect on the importance of the right to vote.
Life in the new land was hard, and at first the Indians aided the settlers. In time the
Pilgrim colonies became well established despite bloody conflicts with the indigenous
people. Students should learn about the political, religious, economic, and social life of
the colonies. They should be helped to envision their simple homes and the rigors of each
day. They should analyze the work of men, women, and children and see how butter was
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churned, cloth was dyed, and soap and candles were made; they should see the hornbooks
from which children learned their ABCs. By dramatizing a day in a colonial school,
students will gain an under standing of the children's lives in this period the way they
learned, and disciplinary practices of that time.
The story of the Puritans is equally important in light of their enduring influence on
American literature, education, and attitudes toward life and work. Inspired by their
religious zeal, Puritans sought to establish a new Zion, "a city upon a hill," where they
might live out their religious ideals. Led by John Winthrop, they founded the city of
Boston and within ten years had opened Harvard College and the first common school in
Massachusetts. They valued hard work, social obligation, simple living, and selfgoverning congregations. Their religious views shaped their way of life, their clothing,
their laws, their forms of punishment, their educational practices, and their institutions of
self-government. While they came in pursuit of freedom of religion, however, the
Puritans were intolerant of dissent. The stories of Anne Hutchinson and Roger Williams
are milestones in the development of religious freedom in Connecticut and Rhode Island.
The Middle Colonies. The colonies of New Amsterdam, New Jersey, Pennsylvania,
Maryland, and Delaware provided havens for a wide variety of ethnic, linguistic, and
religious groups, including English, Dutch, Swedish, German, Irish, Scottish, Catholic,
and Jewish settlers. Special attention should be paid to Pennsylvania, where William
Penn founded a Quaker colony that practiced religious freedom and representative
government. Industrious farmers, fur traders, skilled craftspersons, merchants, bankers,
shipbuilders, and overseas traders made the colony prosperous. Geographic factors
enabled the middle colonies to thrive and contributed to the development of New York
and Philadelphia as busy seaports. Excerpts from Benjamin Franklin's Autobiography and
Poor Richard's Almanac, his story, "The Whistle," as well as Margaret Cousins's Ben
Franklin of Old Philadelphia should give students a sense of these times.
Settling the Trans-Appalachian West Biographies of Daniel Boone will introduce
children to English forays into the French territory west of the Appalachian Mountains
and to the French and Indian War in which Boone served. Students should learn about the
importance of the war in shattering French power in North America. The English attempt
to reserve the land west of the Appalachians for the inland Indian nations failed. Students
should follow the exploits of pathfinders such as Daniel Boone and read about the settlers
who followed his trail over the Cumberland, Gap into Kentucky They should consider the
viewpoint of the American Indians who occupied these same lands and read about the
conflicts between the Indians and Kentucky settlers that followed the outbreak of the
Revolutionary War. This frontier period is rich in biographies tall tales, legends, songs,
and handicrafts, which help to make this period vivid for students.
The War for Independence
Events leading to the Revolutionary War should be presented as a dramatic story. Each
effort by the British to impose their will on the colonies resulted in a strong counter
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reaction and a growing spirit of independence. Students should become familiar with the
Stamp Act of 1765 and the outraged colonial reaction to it; the Townshend Acts that
again stirred protest and led to the Boston Massacre; and the tax on tea that provoked the
Boston Tea Party. Parliament's efforts to repress dissent led to the first Continental
Congress of 1774 and the Committees of Correspondence that established
communication among the colonies and developed a national consciousness.
In discussing the conflict, students should read excerpts from speeches in the Parliament
by William Pitt and Edmund Burke, whose pleas for moderation were ignored. Students
should realize that some colonists remained loyal to King George III. Major events in the
Revolution should be vividly described, including the battles of Bunker Hill, Lexington,
and Concord; the selection of George Washington to command the army; and Patrick
Henry's famous appeal to his fellow legislators to support the fight. The role of free
blacks in the battles of the American Revolution should be considered. Students should
learn about Abigail Adams, Molly Pitcher, Nathan Hale, and Benedict Arnold; and they
should understand the significance of the events at Valley Forge, the alliance with
France, and the final battle at Yorktown.
As the war began, young Thomas Jefferson drafted the Declaration of Independence with
its idealistic statements that all men are created equal and that governments derive their
just power from the consent of the governed. Students should understand the courage
required of those who signed this document because they risked their lives and property.
Many Americans realized for the first time the contradiction between these ideals and
slavery. After the war the northeastern and middle Atlantic states abolished slavery, and
the Northwest Ordinance of 1787 banned slavery from the new territories north of the
Ohio River The antislavery movement did not, however, significantly affect the South,
where nine out of ten American slaves lived.
To deepen their understanding of this period, students should read biographies of leaders
such as George Washington, Thomas Jefferson, and Benjamin Franklin; they should also
read Ralph Waldo Emerson's "Concord Hymn " Henry Wadsworth Longfellow's "Paul
Revere's Ride," and fine historical fiction such as Esther Forbes's Johnny Tremain,
Patricia Clapp's I'm Deborah Sampson: A Soldier in the War of the Revolution, and
James L. Collier's My Brother Sam Is Dead. life in the Young Republic
In this unit students examine the daily lives of those who built the young republic under
the new Constitution. Between 1789 and 1850, new waves of immigrants arrived from
Europe, especially English, Scots-Irish, Irish, and Germans. Traveling by overland
wagons, canals, flatboats, and steamboats, these newcomers advanced into the fertile
Ohio and Mississippi valleys and through the Cumberland Gap to the South. Students
should sing the songs of the boatmen and pioneers and read the tall tales of legendary
figures such as Mike Fink and Paul Bunyan. They should read Ingri and Edgar
D'Aulaire's Abraham Lincoln, which describes his boyhood in Illinois during this period,
and books such as Enid Meadowcroft's By Wagon and Flatboat. They should learn about
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the Louisiana Purchase and the expeditions of Lewis and Clark and of John C. Fremont.
Students should learn about the resistance of American Indian tribes to encroachments by
settlers and about the government's policy of Indian removal to lands west of the
Mississippi. Students can study these events by reading the biographies of leaders such as
Chief Tecumseh of the Shawnee, Chief John Ross of the Cherokee tribe, and Chief
Osceola of the Seminole tribe, as well as the tragic story of the Cherokees' "Trail of
Tears."
The New Nation's Westward Expansion
In this unit students examine the advance of pioneer settlements beyond the Mississippi.
The flow of migration westward included grizzled fur traders and mountain men, settlers
heading for Texas, Mormon families on their way to the new Zion in Utah, mid-western
farmers moving to western Oregon's fertile valleys, and forty-niners bound for the
Mother Lode region of California. Not to be forgotten are the whalers, New England
sailors engaged in the hide and tallow trade with California, and sea traders in furs (sea
otter and seal) who plied their clipper ships around Cape Horn and westward to the
Pacific.
This is a period rich with folk songs and sea chanteys, folklore, tall tales, and the journals
and diaries that bring this period to life. Students might dramatize the experience of
moving west to Oregon by wagon train. Excerpts from Francis Parkman's The Oregon
Trail and from children's literature will help the children understand how the expeditions
were organized, how a trail was scouted, where the trail ran, and what physical dangers
the pioneers faced: hostile Indians, raging rivers, parched deserts, sandstorms and
snowstorms, and lack of water or medicine.
Students should compare this trail with the California overland trail, the trail to Santa Fe,
and the trail to Texas, comparing each time the purpose of the journey; where the trail
ran; the influence geographic terrain, rivers, vegetation, and climate; and life in the
territories at the end of these trails. Students should compare these westward migrations
with the continuing northward migrations of Mexican settlers into these great Mexican
territories of the West and the Southwest. While learning about life on the trail, students
should discuss the reactions of the American Indians to the increasing migration and the
reasons for their growing concern. Pioneer women played varied roles in coping with the
rigors of daily life on the frontier. Biographies, journals, and diaries disclose the strength
and resourcefulness of pioneer women who helped to farm the land and worked as
missionaries, teachers, and entrepreneurs. Many slave women gained their freedom in the
West. In recognition of the new status that western women achieved, Wyoming in 1869
became the first state to grant suffrage to women.
Maps should be used to explain how and when California, Texas, and other western lands
became part of the United States. Settlement was followed by battles for independence.
The war with Mexico led to cession of these territories, which then became states. These
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the Southwest, on the effects of these events on their lives, and on their distinctive
contributions to American culture. Students should also learn how the Oregon boundary
conflict was settled by negotiation with England and how that territory became a state.
Linking Past to Present: The American People, Then and Now
In this unit students examine the contributions of the different groups that built the
American nation and, in the process, became a new people. Students should understand
that we are a people of many races, many religions, and many different national origins
and that we live under a common governmental system. While this unit does not include
a formal study of the Civil War, students should realize how and when slavery was
brought to an end in the United States. They should also learn about the significant
contributions that black men and women made to the economic, political, and cultural
development of the nation, including its music, literature, art, science, medicine,
technology, and scholarship.
Students should learn about the successive waves of new immigration over the years
from 1850 until today. Each wave brought new people, new skills, and new cultural
contributions to the development of the nation. Immigrants came from Ireland, Germany,
Sweden, Norway, Italy, Russia, Poland, Hungary, China, Japan, the Philippines, the West
Indies, Mexico, Greece, India, Cuba, and eventually from every corner of the globe.
Immigrants farmed the plains, introduced new arts and crafts, built the railroads,
developed the great southwestern mines, manned the construction industry and the steel
industry, fueled the nation's industrial growth, wrote great literature and music, produced
brilliant Scientists, created the entertainment industry, and provided human resources to
transform the nation's economic. cultural, and social life. Students should identify the
immigrants' countries of origin and locate the regions of the nation where they settled.
To understand the human side of the great drama of migration, students should read
literature such as Russell Freedman's Immigrant Kids, Marietta Moskin's Waiting for
Mama, Marilyn Sachs's Call Me Ruth, Karen Branson's Streets of Gold, Leonard Fisher's
Across the Sea from Galway, and Charlene Talbot's An Orphan for Nebraska. They
should see similar dramas re-created in the lives of recent immigrants, including Ann N.
Clark's To Stand Against the Wind, the story of Vietnamese immigrants to America.
The newcomers often encountered discrimination because of their race, religion, or
cultural traditions. They often faced hardships as they learned the new language and
adjusted to a new way of life; but even more often they found the opportunity to make a
new life in a land where ability and hard work enabled them to get ahead.
To understand the continuing attraction of immigrants to the United States, students
should become familiar with the tenets of the American creed by discussing the meaning
of key phrases in the Declaration of Independence, the Constitution, and the Bill of
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Rights. Students should read Emma Lazarus's poem, "The New Colossus," which is
attached to the Statue of Liberty, and consider the meaning of symbols such as the statue
and the phrase, e pluribus unum.
After a year of studying American history, students should be able to reflect on the
ethical content of the nation's principles and on America's promise to its citizens-the
promise of a democratic government in which the rights of the individual are protected by
the government, by a free press, and by an informed public. America's ideals are closely
related to the nature of American society. We are strong because we are united in a
pluralistic society of many races, cultures, and ethnic groups; we have built a great nation
because we have learned to live in peace with each other, respecting each other's right to
be different and supporting each other as members of a common community.
Students should understand that the American creed calls on them to safeguard their
freedoms and those of their neighbors, to value the nation's diversity, to work for change
within the framework of law, and to do their part as citizens in contributing to the welfare
of their community. To gain these understandings, students might interview elected
public officials, invite volunteers from community organizations to talk about the work
they do, and develop projects that can be helpful to others in their school and community.
Such projects might include visits to senior citizens' centers and working on school and
community beautification projects.
Throughout these activities, students should reflect on the importance of living up to the
nation's ideals and of participating in the unfinished struggle to make these principles and
ideals a reality for all.
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